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The Comprehensive Sectorial Analysis of the Pre-Primary Sector of Armenia 
(CSAPPE) was commissioned by UNICEF within the framework of the 
Education Sector Plan Development Grant (ESPDG) to the Republic of Armenia 
from the Global Partnership for Education (GPE). The CSAPPE is developed 
through close consultation with the Ministry of Education, Science, Culture, 
and Sports (MoESCS). The CSAPPE was conducted by an expert team, peer 
reviewed by independent reviewers, and reviewed by staff/consultants from 
UNICEF and the Asian Development Bank (ADB), respectively the Grant Agent 
and the Coordinating Agency, selected by the Local Education Group (LEG), 
which was established by the MoESCS within the framework of partnership with 
the GPE.  
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Access to equitable quality pre-
primary education (PPE) for all 
children is fundamental for promoting 
human resource development, 
gender equality and social cohesion, 
and for reducing the costs for future 
remedial programmes.  Pre-primary 
education is crucial for the holistic 
development of a child’s social, 
emotional, cognitive, and physical 
needs in order to build a solid and 
broad foundation for lifelong learning 
and wellbeing. Armenia, though 
classified as an upper-middle-income 
country by the World Bank, still 
faces critical challenges that impede 
provision of universal, equitable, 
and quality PPE for all children. With 
the on-going reform in the sector, 
there is a need for a robust and 
reliable evidence base generated 
through a systems approach to 
support the new reforms. Thus, to 
generate an up-to-date evidence 
base, the Comprehensive Sectorial 
Analysis of the Pre-Primary Sector 
(CSAPPE) was carried out in August 
2021-February 2022, commissioned 
by UNICEF within the framework 
of the Education Sector Plan 
Development Grant (ESPDG) to the 
Republic of Armenia from the Global 
Partnership for Education (GPE), and 
developed through close consultation 
with the MoESCS.

The purpose of the study is to 
conduct a comprehensive analysis 
of the PPE subsector to identify 
strengths and priority challenges 
focusing on the analysis of the 
subsector’s enabling environment 
and the four core functions of the 
Early Childhood Education (ECE) 
subsector: (a) planning; (b) curriculum 
development and implementation; 
(c) workforce development; 
and (d) family and community 
engagement. The primary aim is 
to support the national stakeholders 
in identifying the strengths, gaps, 
underlying challenges, and emerging 
opportunities of the pre-primary 
subsector, including considerations 
of equity, inclusion, gender and crisis 
setting, and to provide actionable 
and feasible policy recommendations 
to relevant stakeholders, including 
line ministries, CSOs, international 
development partners (IDP), 
academia, as well as PPE facilities, 
to support them in developing 
comprehensive strategies to address 
key subsector challenges and 
improving service provision for the 
implementation of the ECE core 
functions. The three key objectives 
of the CSAPPE are (i) to identify the 
extent of progress Armenia’s PPE 
sector has made vis-à-vis Armenia’s 
commitment to universal quality PPE 
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for all children; (ii) identify the extent 
to which the enabling environment 
for PPE in Armenia contributes to 
or hinders effective implementation 
of the core functions of ECE; and 
(iii) identify the key strengths, gaps, 
underlying challenges, and emerging 
opportunities of the pre-primary 
subsector in Armenia for successfully 
implementing the core functions of 
ECE and addressing principles of 
equity and play-based learning.

The study employed a mixed-
methods methodology, combining 
secondary quantitative data review 
and qualitative methods of primary 
data collection. The methodology 
was developed by adapting the 
comprehensive global methodology 
of ECE Accelerator, developed by 
GPE and UNICEF, based on the 
Build to Last conceptual framework, 
which supports reflection on and 
assessment of the strengths and 
weaknesses of PPE sector, as well as 
underlying challenges and emerging 
opportunities. In line with the CSAPPE 
ToR, the study team adapted the 
ECE Accelerator, selecting two tools 
from the toolkit: Tool 2.1: ECE Data 
Mapping and Evidence Plan to map 
the available quantitative data during 
the desk research, and Tool 2.2: Pre-
primary Subsector Analysis Tool to 
develop the study instruments.

A comprehensive desk research 
was conducted to review the 

national PPE context and identify the 
political, regulatory, and institutional 
arrangements and the government’s 
level of commitment to establishing 
a favourable environment for the 
subsector’s development. Additionally, 
20 online Focus Group Discussions 
(FGDs) with PPE facility principals 
and teaching workforce, parents, 
and representatives of regional 
administrations, and 32 online Key 
Informant Interviews (KIIs) and 
Key Expert Interviews (KEIs) with 
representatives of relevant public 
agencies and local governments, 
CSOs and IDPs, pre-service and in-
service education providers, as well 
as independent experts were held to 
collect primary data, adhering to the 
ethical requirements of the Armenian 
acting legislation and the UNICEF 
guidelines. Thematic analysis of both 
primary and secondary data was 
carried out in line with the conceptual 
framework of Build to Last and ECE 
Accelerator Toolkit.

The CSAPPE evidence suggests 
that Armenia has been making some 
progress towards ensuring universal 
access to pre-primary education for all 
children, as the enrolment rate keeps 
increasing annually. The country has 
defined aspirational goals, legislated 
the introduction of a universally 
inclusive education at the PPE level, 
and taken several steps towards 
improving delivery of PPE, such as 
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adopting the new State Curriculum, 
mandating delivery of alternative, 
cost-effective PPE services, and 
introducing mandatory external and 
internal evaluation of PPE facilities. 
In terms of the three catalysts of 
the enabling environment for the 
development of the PPE sector—
ministerial leadership, policy and 
legislation, and public demand—the 
enabling environment includes a 
foundational requisite regulatory 
framework which defines aspirational 
goals for the Armenian PPE sector, 
while lacking a comprehensive 
and integrated action plan, a 
relevant monitoring and evaluation 
framework, and a more robust 
institutional capacity that would 
support more holistic implementation 
and regular assessment of the PPE 
reforms. Though there is tangible 
public demand for PPE services, 
the public perception of PPE has 
yet to be transformed to regard the 
educational service as a public good 
requisite for advancing successive 
learning achievements of the child and 
making the overall education system 
more effective and efficient.

In terms of planning, the CSAPPE 
evidence indicates that the 
government acknowledges the 
significance of PPE in the education 
cycle and considers it a priority 
by declaring equal opportunities, 
inclusion, and accessibility as 

core principles of PPE. However, to 
ensure sustainability of the current 
reforms and their alignment with 
the educational targets at other 
levels, the government needs to 
define clear targets and dedicate 
funding for the implementation of 
the declared PPE goals regarding 
the key ECE functions. The planning 
priorities to ensure the availability 
and accessibility of the PPE 
services include the extension of 
the PPE facility network across 
the country, diversification of PPE 
services, and universally inclusive 
education and transformation of 
corrupt practises. Yet, to support the 
effective implementation of these 
priorities, there is a strong need for 
participatory and evidence-based 
policy formation and decision making; 
targeted regional and local policies; 
quality assurance, monitoring, 
and evaluation mechanisms; 
improved institutional cooperation 
at various levels; consistent and 
effective communication with the 
various groups of stakeholders and 
beneficiaries; and evidence-based 
budgeting.    

It is premature to discuss the 
pending execution of curriculum 
development and implementation. 
However, some potential risks are to 
be addressed to ensure its effective 
implementation, such as the low 
awareness of the new curriculum, 
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misinterpretations and confusion 
among the key stakeholders 
regarding the goals and some 
concepts of the curriculum, and 
insufficient capacities of the teachers 
to carry out the requirements of the 
curriculum. 

In terms of workforce development, 
the practise of recruitment and 
retention of the PPE workforce is 
still driven by the momentum of the 
relevant regulatory framework, though 
the overall policy is currently being 
reconsidered by the MoESCS. The 
key challenges of recruitment and 
retention remain the unattractiveness 
of PPE teaching and insufficient 
social and professional support. The 
pre-service education and training, 
as well as CPD opportunities, though 
available, are not equally accessible 
to PPE teachers, especially to digitally 
less literate older ones and those 
outside Yerevan. Furthermore, the 
quality is not monitored to ensure 
that the education and training 
programmes are evidence-based. 
Emerging opportunities include the 
new relevant initiatives of NCEDI and 
NCET as well as some new practises, 
such as the increasing practise of 
online learning during the COVID-19 
pandemic and the quality training 
provided by private actors. The 
effective use of these opportunities 
will enhance the quality and 
accessibility of the CPD programmes.

Regarding family and community 
engagement, family engagement 
predominantly focuses on 
accountability and PPE structural 
quality issues, though the 
engagement mechanisms tend to 
differ, especially with the expansion 
of the use of social media during the 
COVID-19 pandemic. The practise of 
engaging with communities is rather 
discretionary, as there is no prevalent 
culture of a whole child-centred 
service provision across the PPE, 
healthcare, and social protection. PPE 
facilities do not provide systematic, 
consistent support to families in 
fostering positive home-learning 
environment.

Finally, parents, and primary school 
teachers believe that currently PPE 
better prepares children for primary 
schooling, and children enrolled in 
PPE gain specific competences, which 
makes school transition smoother 
for them. Yet, there is increasing 
tendency, especially in private PPE 
facilities, to focus on reading and 
numeracy beyond the scope of the 
state curriculum, which hinders more 
effective alignment between PPE and 
primary schooling. 

Based on these findings, 
recommendations for improving 
implementation of each core ECE 
function and the overall enabling 
environment are offered to each 
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key actor in the PPE sector. The 
recommendations outline the key 
outputs, urgency of the intervention, 
and, wherever available, the 
perspectives from the validation 
workshop.

Enabling Environment 
Ministerial leadership 
To enhance the MoESCS institutional 
capacity in PPE policy making, 
monitoring, and communication with 
the citizens by: (a) recruiting more 
staff with expertise in early childhood 
education; monitoring and evaluation; 
and recruiting staff that will handle 
communication with citizens and 
(b) developing a comprehensive 
monitoring and evaluation framework 
and instruments in order to monitor 
and evaluate the effectiveness of the 
adopted PPE policies vis-à-vis the set 
goals.

Policies and legislation
To develop a comprehensive, 
interlinked, and costed action plan 
with clear targets and dedicated 
funding for the implementation of the 
PPE aspirational goals;

To align implementation of its 
aspirational goals in PPE not 
only with the public demand, but 
also with the perceived priorities 
within the professional community, 
specifically the workforce providing 
PPE services, by (a) introducing 

consistent, inclusive, participatory, 
and accessible consultative feedback 
mechanisms; (b) incorporating 
comprehensive piloting phases into 
policy and procedural changes; (c) 
pacing introduction of new policies 
and procedures;

In close collaboration with the 
MoTAI and with assistance from 
CSOs and IDPs, support the 
regional administrations and local 
governments in: (a) enhancing 
their capacities for generating and 
using evidence, such as tailored 
needs assessment and monitoring 
mechanisms; (b) identifying regulatory 
barriers to autonomous decision 
making; (c) scaling up approaches 
underlying success stories in 
regional and local decision making 
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regarding PPE service delivery; and 
(d) developing effective oversight 
methodologies to ensure they support 
PPE facilities in improving their 
service delivery (local governments 
only);

In close collaboration with MoLSA 
and MoH, to develop a clear and 
user-friendly guidelines (avoiding 
legalistic language) for citizens 
defining the roles and responsibilities 
of each public agency regarding their 
functions pertaining to PPE service 
delivery, which will facilitate the 
process of communication between 
the citizens and public agencies;

In parallel to and in line with national 
policies, to develop more targeted 
policies and procedures addressing 
the emerging trends in public demand 
for PPE services and challenges 
at the local and regional levels, 
considering the rural/urban diversity of 
needs for PPE;

To adapt the above-mentioned 
guidelines on roles and 
responsibilities of each public agency 
at the regional and local levels, 
specifying the requisite regional and 
local information.

Public demand
In parallel to expanding the PPE 
facility network across the country, 
in close collaboration with IDPs: 
(a) encourage the introduction 

of more diverse models of PPE 
service delivery by adopting flexible 
regulations and developing a costed 
programme and (b) analyse the 
enablers and challenges of offering 
more flexible services at varying hours 
and adopt evidence-informed policies 
in support of families.

Planning
Advocacy and communication
In close collaboration with the expert 
community and the media, and in 
consultation with the key stakeholders 
and beneficiaries, to develop and 
implement a strategic communication 
plan in order to enhance the 
understanding of the importance of 
PPE and to facilitate the on-going 
large-scale reform in the sector; 

To transform public perceptions, 
reduce resistance to reform, and 
mobilise public support, the plan 
needs to focus on the following 
themes: (a) the significance of PPE 
in child’s development and education, 
and as a public good, emphasizing 
its role for the future success of the 
child in life and education and its 
contribution to the welfare of society; 
(b) the role and significance of all the 
policy and legislation changes, and 
most importantly, what issues these 
changes intend to address in the 
new state curriculum; (c) feasibility of 
the PPE reform, specifically how the 
limitations and challenges voiced by 
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stakeholders and beneficiaries will be 
addressed; (d) inclusive education; 
and (e) quality of PPE service 
delivery. PPE beneficiaries need to 
be included in the implementation of 
the strategic communication plan as 
the key messengers to highlight good 
practises in PPE;

To align advocacy and awareness 
raising activities with the strategic 
communication plan.

Participatory decision making
To ensure an inclusive process of 
participatory decision making by: 
(a) developing a concise and clear 
guide on the consultation process, 
with the support from NCEDI and 
NCET, including but not limited to the 
rationale and types of consultation 
opportunities, available mechanisms 
for engaging in decision making, 
such as E-draft, working meetings at 
the MoESCS or NCEDI, and public 
events organised by CSOs and 
the feedback loop; (b) publicising 
regular, early-notice schedules of 
consultations to enable participation 
of PPE workforce, especially from the 
regions; and (c) clarify how feedback 
from citizens and the PPE workforce 
and expert community is addressed 
by explaining the feedback loop in 
public appearances and consultation 
guides;

To engage more proactively with 
private PPE service providers, 

specifically the Association of 
Private Kindergartens, in order to 
be able to offer tailored, evidence-
based policy solutions by: (a) 
sharing all relevant information on 
policy reforms; (b) inviting them to 
scheduled consultations; and (c) 
soliciting evidence-based feedback 
on intended policy and procedure 
changes; 

To engage with community members 
through participatory mechanisms, 
such as public council sessions, 
town hall meetings, and consultation 
sessions, to identify the priority list 
of PPE facilities to be renovated in 
a community and other community-
specific PPE issues.  

Quality assurance
In consultation with all the relevant 
stakeholders, to study the opportunity 
of expanding the mandates of 
inspection bodies in order to provide 
an opportunity for a consultative 
function within their mandates to 
enhance prevention of violations 
in PPE facilities by: (a) conducting 
a comprehensive analysis of 
the regulatory and institutional 
frameworks of the EI and HLIB to 
identify the relevant enablers and 
gaps for introducing a consultative 
function; (b) developing a procedure 
for providing consultation; and (c) 
recruiting staff with the requisite 
expertise; 
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In order to identify the key enablers 
and challenges, and to make 
evidence-informed policy and 
procedural revisions, to develop 
comprehensive monitoring and 
evaluation methodologies to analyse 
the effectiveness of: (a) the new 
financial mechanism (funding per 
child) to be used to provide public 
funding to PPE facilities; (b) public 
granting for establishing alternative, 
cost-effective models of PPE service 
delivery; and (c) the emerging practise 
of internal and external evaluation of 
PPE facilities;

In order to enhance the practise of 
introducing alternative, cost-effective 
models of PPE service delivery: (a) 
analyse the process and results of the 
first call for public funding to introduce 
alternative, cost-effective PPE 
services and (b) based on the results 
of the analysis, develop a detailed 
application guideline and support 
mechanism for the communities prior 
to the next round of the applications 
for obtaining public grants;

To develop clear mechanisms for 
assuring the quality of expertise, 
which they ensure using public 
funding, by introducing quality 
assurance standards;

To analyse the effects of community 
consolidation on the delivery of 
PPE services in consolidated 
communities in 2023 by developing a 

comprehensive public policy impact 
assessment methodology, in close 
collaboration with the MoESCS;

To develop clear and transparent 
mechanisms to engage requisite 
expertise for developing: (a) 
curriculum implementation guidelines; 
(b) PPE teaching and learning 
resources, specifically a PPE teacher 
manual on using PBL methodologies; 
and (c) quality assurance standards 
and indicators of CPD programmes;  

In close collaboration with the 
NCEDI, to incorporate more process 
quality indicators in its inspection 
instruments, upon availability of 
relevant regulatory changes;   

With the support of the CSOs 
and IDPs, (a) develop and largely 
disseminate clear and user-friendly 
guidelines both for PPE facility 
management and parents on how 
to enrol children in a PPE facility in 
line with the requirements of the new 
procedure for admission; (b) build the 
capacity of the relevant staff in PPE 
service delivery oversight; and (c) 
establish an oversight mechanism to 
ensure the quality of alternative PPE 
service delivery by engaging parents 
and representatives of primary 
schools and local governments;

To jointly finance a substitute teacher 
for several PPE facilities within a 
neighbourhood to ensure continuous 
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service delivery and to ensure quality 
participation of the teachers in CPD 
programmes.

Official statistics and EMIS
To develop a set of clear definitions of 
the PPE-related metadata to facilitate 
the use of official statistics for policy 
making and evidence generation;

To consult the subjects responsible for 
collection of data for official statistics 
on the changes in the Law on Official 
Statistics more frequently;

In close collaboration with Armstat, 
MoTAI, MoLSA, and MoH, to 
coordinate, consolidate, and develop 
data exchange mechanisms to ensure 
development of a comprehensive 
EMIS by actively engaging NCET, 
NCEDI, and RPPSC in developing 
a comprehensive ToR for the 
coordination;

To ensure that the PPE facilities 
have the requisite technical capacity, 
including computers and internet 
connectivity, to ensure accurate data 
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collection on PPE for EMIS and the 
administrative register, engaging the 
technical support of the private sector 
and the IDPs; 

To provide relevant training to the 
dedicated staff at the PPE facility 
responsible for requisite EMIS data 
collection;

To ensure availability of a support 
system to ensure accurate data 
collection by recruiting more staff;

In close collaboration with PPSCs 
and PPE facilities, to develop a more 
comprehensive set of disaggregated 
data on children with SEN at the 
PPE level and the data on PPE 
facilities that have made reasonable 
accommodation to provide inclusive 
PPE;

To recruit/appoint a dedicated staff for 
EMIS data collection.

Inclusion and equity
In close collaboration with IDPs and 
CSOs: (a) to assess the institutional 
capacities and needs of the key 
actors, specifically the republican and 
regional PPSCs and PPE facilities in 
implementing the Action Plan; (b) to 
address the priority needs to support 
PPSCs and PPE facilities in effectively 
implementing the Action Plan; (c) in 
close collaboration with the MoLSA, 
to identify the role of the USS in 
supporting enrolment of children 
with SEN in PPE; (d) to develop a 

comprehensive evaluation mechanism 
for assessing the effectiveness of 
the use of the additional financing of 
PPE facilities for enrolling children 
with SEN; and (e) in collaboration 
with NCEDI and RPPSC, to develop 
a well-coordinated, regular feedback 
mechanism to ensure immediate 
feedback from the key beneficiaries 
on inclusive practises, which will 
inform the implementation of the 
Action Plan; 

In close collaboration with MoLSA 
and MoH, to develop clear and 
user-friendly guidelines of referral 
mechanisms for providing integrated 
services to children with SEN;

In close collaboration with the 
MoESCS, to develop a special 
financing mechanism to ensure 
enrolment of children, especially 5-6 
year olds, in special care institutions 
(orphanages) in PPE by: (a) providing 
additional financing to a nearby 
PPE facility to offer PPE in the care 
institution on a regular basis; (b) 
providing transportation fee to the 
special institutions to ensure children’s 
access to a PPE facility; (c) offering 
incentives to private actors, such 
as tax privileges, for supporting 
enrolment of at least 5-6 year-old 
children in care institutions in the 
nearby pre-schools;

To consolidate the lessons learnt 
from introducing universally inclusive 
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education at the school level and 
small-scale initiatives in introducing 
the principle of universal inclusion at 
the PPE level, including on availability 
of infrastructure and educational 
resources, capacity building, and 
communication on the reform, and 
offer guidelines to the PPE facilities 
and families for introducing universally 
inclusive education at the PPE level;

In close collaboration with the NCEDI, 
CSOs, and IDPs, to mobilise the 
existing expertise in developing 
teacher/trainer training courses and 
pre-service academic programmes/
courses in order to develop a 
comprehensive teacher training 
course, which will include a mentoring 
component and a clear timeline of 
delivering the course across the 
country;

To support PPE facilities in making 
reasonable adjustments in their 
institutions to support enrolment 
of children with SEN by including 
recommendations for reasonable 
adjustments in the child’s learning 
plan;

In close collaboration with the NCEDI, 
to develop a monitoring framework, 
including methodology and 
instruments, to assess the progress of 
transition to universally inclusive PPE;

With the support of the CSOs and 
PPE facilities, to mobilise community 

resources, for instance through 
establishing a dedicated foundation 
to financially support implementation 
of universally inclusive education, by 
scaling up the already existing best 
practises;

To mobilise the support of general 
schools for introducing universally 
inclusive education at the PPE level 
in consultation with the MoESCS by, 
for instance, allocating additional 
financial resources for engaging 
special educators, speech therapists, 
psychologists and other necessary 
specialists available at school, to 
support children with SEN at PPE 
facilities;

To assess the effectiveness of the 
discretionary efforts of PPE facilities 
to integrate children displaced from 
Nagorno Karabakh, and based on the 
results, provide additional resources 
to scale up successful practises;

In collaboration with the regional 
administrations, to ensure availability 
of psychological support to these 
children in PPE facilities.

Curriculum development and 
implementation
Engaging NCEDI, NCET, RPPSC, 
and IDPs, in collaboration with 
regional administrations and local 
governments: (a) to develop a 
comprehensive action plan to 
implement the new State Curriculum, 
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including mapping of the key enablers 
and challenges, and a comprehensive 
monitoring and evaluation framework;  
(b) to elaborate a comprehensive 
strategy of dissemination of the 
new State Curriculum, including 
implementation of a series of 
national consultation sessions for 
the PPE practitioners to address 
their questions in cooperation with 
regional administrations and local 
governments; and (c) to develop 
a ToR and evidence-informed 
methodology for the upcoming pilot of 
the new curriculum;  

To develop a teacher manual for 
using the new State Curriculum 
and a comprehensive guide for 
implementing PBL at the PPE level;

To develop educational materials 
and offer consultations to support 
PPE teachers in developing a shared 
understanding of a competence-
based curriculum and its implications 
for teaching and learning of young 
children;

In collaboration with NCET, to develop 
and actively maintain a platform for 
consolidating the success stories 
and challenges of implementing the 
new curriculum, in order to manage 
its implementation more effectively, 
and to generate reliable evidence for 
further revision;

To include private PPE facilities in 
monitoring the implementation of the 

new curriculum to ensure they comply 
with its requirements.  

Workforce development
Teacher recruitment and retention
Engaging the NCEDI, to revise the 
qualification framework for the PPE 
teaching workforce and clarify the 
key competences in line with the 
requirements of the new curriculum;

To address the shortage of PPE 
teachers: (a) in collaboration with local 
governments, to assess the shortage 
of the teaching workforce and 
annually increase the state quotas 
for the PPE teacher qualification, 
thus encouraging young graduates to 
choose PPE teaching programmes; 
(b) to define mechanisms that 
reflect the connection between the 
PPE teacher performance and their 
remuneration to ensure teacher 
retention. Since the MoESCS is 
developing such a mechanism, 
it is crucial to solicit a series of 
consultations and design a pilot phase 
to be able to assess the effectiveness 
of the mechanism;

To develop clear PPE teacher 
performance indicators, including 
indicators for care (considered a 
priority during the validation meeting);

To cooperate in providing career 
orientation sessions to encourage 
graduates to apply for PPE 
qualification programmes; 
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To develop tailored mechanisms 
to recruit PPE teachers for 
their communities, for instance, 
by providing funding to train a 
community member for a teaching 
position with a commitment to service 
in the PPE facility for a specified 
period. 

Pre-service education and training
To continue their efforts in improving 
the ECE programmes offered by: 
(a) introducing relevant courses that 
address the needs in line with the 
new State Curriculum, specifically 
PBL methodologies; (b) offering 
strategies for cooperation with 
families and communities as well as 
methodologies to teach media and 
economic literacy skills to parents 
and young children; (c) improving the 
practicum design and implementation; 
and (d) designing and offering online 
PPE teacher certification courses.

CPD
Engaging the NCEDI and NCET to 
develop a user-friendly, accessible 
platform (perhaps as a part of a more 
comprehensive platform targeting 
CPD of educators at all levels) with 
information on CPD opportunities to 
facilitate PPE teachers’ access to 
information on quality teacher training 
opportunities, including the profiles 
of training providers, descriptions 
of training courses, and target 
audiences; 

Engaging the NCEDI, in collaboration 
with the CSOs and IDPs, to 
develop a comprehensive ToR 
for designing CPD programmes, 
adapting successful policies and 
practises at the secondary level, 
as well as respective monitoring 
instruments to assure the quality 
of CPD supply. The ToR should: 
(a) include needs assessment 
as part of the training design; (b) 
focus on the already voiced needs, 
such as: (i) methodologies to work 
with children with SEN; (ii) child 
psychology and age characteristics; 
(iii) how to deal with challenging 
behaviours; (iv) PBL methodologies; 
(v) interpretation and practical 
implications of the PPE regulatory 
framework; (vi) management of 
requisite documentation; (vii) effective 
staff management; and (viii) effective 
use of available resources to create 
teaching and learning materials 
to both encourage economic and 
creative use of resources by children 
and ensure availability of educational 
materials; and (c) include mentoring 
as a mandatory component in their 
training courses to ensure the 
trainees get quality feedback on their 
application of new knowledge and 
skills (considered a priority during the 
validation meeting);

To develop a specific mechanism 
and methodology for identifying, 
institutionalizing, and scaling up 
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good practises in PPE, which could 
serve as a resource for experience 
exchange and/or evidence for policy 
decisions;

To elaborate a peer-review 
mechanism (e.g., single or double 
blind, collaborative, post-publication) 
to assure the quality of the PPE 
resources developed at NCEDI, and/
or presented to the MoESCS for 
recommendation;

To identify, evaluate, and inventory 
the existing educational resources 
in line with the new State Curriculum 
and, in close collaboration with 
NCET, develop a user-friendly 
online repository of such resources 
accessible to the PPE facility staff 
across the country.

Family and community 
engagement
Engaging the NCEDI to identify 
mechanisms to acknowledge the best 
practises of family and community 
engagement by the PPE facilities 
by: (a) featuring best practises in the 
activities to be implemented in line 
with the strategic communication 
plan; (b) supporting scale-up of best 
practises in national educational 
events, such as Edcamp Armenia; 
and (c) incorporating availability of 
family engagement strategy and 
practises as an indicator of internal 
and or external evaluation;

To collaborate with MoLSA on 
developing practical instruments for 
enhancing cooperation between the 
PPE facilities and other community 
services, such as social workers, 
especially for socially vulnerable 
families;

To offer evidence-based and user-
friendly tutorials on positive parenting 
for the special section about parenting 
on its official website;

To define the topic of creating positive 
home-learning environments as a key 
theme of PPE teacher training;

To promote the use of the existing 
guides and manuals on parenting, 
developed by local CSOs and IDPs;

To develop models of family-PPE 
facility cooperation, which will support 
the PPE facilities in developing a 
cooperation strategy;

In collaboration with NCET and IDPs, 
to build the capacity of the PPE 
teachers to develop online portfolios 
on the children’s progress to share 
with parents;

With the support of the NCEDI, CSOs, 
and IDPs in relevant capacity building: 
(a) to develop orientation meetings 
with parents before admission to 
clarify mutual expectations from 
PPE; (b) to offer regular sessions 
for parents on child behavioural 
strategies; and (c) to organise 
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annual institutional service-learning 
and project-based events with the 
engagement of parents and children.

Transition to primary school
To develop a guideline on PPE-
primary school transition, which 
should define a “smooth transition” 
in consultation with families as well 
as the pre-primary and primary 
teaching workforce to promote 
shared expectations and set out the 
responsibilities of different institutions 
in managing the transition;

To develop and recommend 
mechanisms for encouraging 
exchange and interaction across PPE 
facilities and primary schools, such 
as: (a) scaling up the already existing 
successful programmes of school-
PPE facility cooperation on smooth 
transition; (b) employing transition 
coordinators at either pre-schools or 
schools; (c) developing child progress 
monitoring tools (e.g., portfolios) 
to help primary teachers be ready 

to respond to children’s individual 
needs, for instance, a child profile or a 
descriptive report that covers multiple 
developmental areas, to be shared 
with parents and primary schools; 

To encourage pedagogical continuity 
across the transition years by 
providing joint trainings for pre-
primary and primary teachers 
and encouraging the use of PBL 
methodologies;

To allow sufficient time for teachers 
to plan and implement activities that 
support transition planning, such as 
documenting child development, and 
sharing information with the primary 
school teachers;  

In close collaboration with primary 
schools and with the support from 
CSOs and IDPs, to prepare children 
and their families for the transition 
to primary school, for instance by 
organising visits to primary schools 
and parent information meetings.
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